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READING BY PATTERNS: A PSYCHOLINGUISTIC
REMEDIAL TUTORIAL PROGRAM

FOR YOUNG ADULTS

The original idea for the ps)cholinguistic approach eititicidied in
Reaclin,z by Patterns deseloped as I came to realize the motility of
thc proWnis. at all grade lesels in our schools. variously called word
calling, or word naming, or Larking at the page. It struck nte fort.ibly
that students so afflicted have literally learned only what they have
been painstakingly tanightnothing else: letters. sounds. syllabks.
words. Other children somehow catch the trick of reading, but thce
unfortunates do not. Instead. they regard the task of reading printed
English as the laborious identification of word after word in isolation.
as in a hst printed from left to right. Once a word has been ;note or
less identifiedcalled. named, or barkedthe student nioves across the
white space between the words.and attacks the next word. Thc inter-
nalized silent reading of such readers no doubt mirrors this pocedule.

As I have noted elsewhere in my books and articles (19613. 1968a.

1970), this procedure at best fragments English sentences and destroys

the normal rhythmic and intonational patterns that hold sentemes
together and mould Owns into whole meaning bearing units. One of
the most grievous outcomes of this rhyth.destroying procedure. how
eser, is that many students never learn, to sound out words in this
way at all. Instead, they stumble across one white spice after anothr:.
desperately guessing at the connections of letters, sounds, and syllablcs.
often failing miserably, word after word. They are so preoccupied
with the tiniest bits of information on the printed page that they
cannot possibly attend to the larger segments atua structures required
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1971: and Pai7). ti ii u ading cripples are unalde fo jppli.

what they have only paltiallv perceised through unsuccessful rote

learning. They cannot, in %hint. even identify %voids successfully. lt

is of small help to such students to be advised to read with expression.

or exhort to develop sentence sense. Their need of systematic instruc-

tion in how to decode whole sentences so as to derive meaning from

the relationships of the main sentence parts to the entire message is

painfully clear. They need to be taught how to develop sentence sense.

This program is a beginning toward that cnd. The full titleRead-

ing by Patteins: A Progiaraed Guide to Reading Senterues and Para-

graphs il_efeyre. Lefevre and Shore, 1971)emphasives
that the most

significant
meaning.hearing patterns in English are well abose the

levels of letters. sounds. svIlables. and words. The principal aim of

the initria lion is to help the student transform his normal fluency in

speaking oral Faiglish into a parallel ability to read simple printed

sentences and paraelaphs. This is the eso.nbal tart k of Jr4l -

crlq iii reading. It is the first step on the road to leading cop!ai.

ticatval pinged English .1 he unique, distinguishing feature of this

appolach is that it helps students decode and rwede -A:Mentes ill terms

of main sentence parts (not parts of speech). But this is ric.t giammar

instruction. No verbal dehnitimes of any kind are mquired: instead,

a minimum of terms is used. learned gradually hy association, n peti-

tion, imitation. and application. Thus the student le.irns to associate

the main sirtutural par., with the message of each sentence. The

:hrust of the entire program is to deselop comprehension of messages

consesed through printed English sentences. As the instruction pro .

gresses, successive emits call attentinm u, distinctise elements within

main sentence parts, and to thc relatzionships and interdependencies

of sentences within paragraphs.

1 his particular portion of the projected program focuses upon the

N V N sentume pattetn: Noun part, Verb pan, completer. These

simple terms arc used instead of Subject and Predicate: or Noun

Phrase and Verb Phrases; or Subject, Verb, Object: because Noun

part. Veil, part. and compkter are simpler anti more ttInctionaL

Moreoser, the N V N pattern is the basic English sentence pattern.

and the most conummly ilsed: many other English sentence patients

also hase three parts, and this paralleiism with other panel ns is

reinforcing and transferable. Thc authors also believe that a student

who knows that no new pattern will be -spiting" on hint ha% confi-

dence enabling him to focus all his attention on the essential points

throughout this program.
This approach to reading

instruction has a psycholinguistic base.

Very simply, the term psycholinguntics incorporates inerlapping areas

between psychology and linguistics. The main hypothesis underlying

NRC 21st J 229
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this pss( holitiguistie ratiotole is ;is follows. .411 thonght that Pc dm

tine fzz.eil human (not shared h lower annuals). SU( MIA/rating twth

Cognitzue and afftutoy experteme, is quite literally bonded to lan-

guage: human thrincht and language (which. in so far as it is a sym-

bolic ssstem rather than a system of signs, is a distin( tively hemtan

attribute) furm an integrated whole. Distinctively human thought

does not exist without distim five!y human language. I share this view

with Sapir (1972). Fries (1945). Vigotsky (1961), and Pike (1964a and

b). among others. Speaking. listening. writing. reading. and think-

ing. all are interrelated psytholinguistic processes. Reading English

requites interpretation of printed English. which is ultimately based

upon and derised front spoken English. In this sense. then. I define

reading as a psycholinguistic process.

This program is also psyibolinguistic in the sense that it offers

disabled readers a flesh chance to come at reading. a method quite

different ft.mt their pres ions attempts to attatk letters. sounds. sslIa

bles. and words. By the lime they reach the 7th wade. most ordinals'

students base been repeatedly exposed to a I, al ictv of word Alm k

skills. This t»ogram offers them a chance to obserse and practice the

interrelationships .anumg thinking. speaking, listening. reading. and

writing. Finally, and most importantly. it offers them initial success

and repeated success after years and years of reading failure.

BRO F MAW-MN OF ME PRIAVN I PROGRAM

In developing this program. I have been ably assisted by Helen E.

Lefesre and Das id Shore; Wendell W. 1,Veaver has served as consult-

ant on testing. Following is summary information front the cover

page of Reading by Patterns:

Capcule statement:
"I his edition of READING 1W PATTERNS is Amu the

fifth generation in the ckselopment of this matelial: it is per-

haps two thirds the estiluated length of the present ptccglatu.

Portions of this material in various stages have already been

tested by more than five hundred students in tlw Philadelphia

area and in Georgia. It is currently being uscel in one-to-one

tutorial experiences by undergraduate and graduate students at

"I'clitple University. The nurse is entitled Language and Read

Mg Problems of Young Adults; it is desigiwd for college stu-

dents training so teach pupils in grades 7-12 whose reading

levels are front 3 to 5 as measured by nub standard tests as the

Iowa or Stanford.

Piogramed instiuctMn:
A unit is the smallest self-contained portion ot the plograin;

each unit comists of 9 to 16 frames requiring a response by the

student. A student should always complete a minimum of one
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unit per woi king session. licit he may complete as many units
as time and incfination allow.
Pi toe rdu i e:

1 he teacher, a welltrained tutor (or a gond tape recording)
reads the directions aloud to an individual student, who fol-
lows the directions visually as the teacher reads: since all parts
of the program arc read aloud to him, the student does not
have be able to read independently in order to perform the
assigned tasks successfully. The visual "read along" experience
is beliesed to be a major suength of this method. Each student
uses a sheet of cardboard or manila paper to Task the frames
he is not working on. As he completes each fratue, he slips lus
mask down and exposes the next frame: if he chooses, he may
go back to an earlier frame and repeat his work. The basic aim
of every frame and every unit in this program is success for
the student.

A word of caution. This linear program is conceised as a single
suand in a comprehensise reading program; it is by no means
intemkd ti: be a (i.mprellensive reading program in itself. During
the tutoring plot ess. the simple language-comprehension !earnings of
this program may be applied directly to more complex language-
comprelteusion 'golden.% in textbooks and other materials currently
studied. as in social studieS and science. Similarly, the language-
complehension elements may be less formally applied to motivating
read-along (Aperient es using high-interest materials for individual stu-
dents. Students slumld also enjoy araess and exposure to films. TV
presentations, plays. and interest.keg urail readings either by profes-
sional readers. by the teacher, or by classmates. READING BY PAT-
TERNS should be kept in perspective as a single strand of reading
insuuction having precise but !United objectives; it is not a compre-
hensise reading plogrun. (See Lefevre 1964 and 1968 for comments
On ( Onli) Chensis C plogrants.)

A SAMPLING OF READING SY PATTFRNS

truth of /radtrLE,, diffi(utiN
Flic fitst unit begins at :he pre-in imer level, yet this very first unit

teaches the crucial concept that English sentence parts must be in the
right (mkt: Nimn part first, Verb part second, completer third: Eng-
lish sentemes nilist be written. read. and comprehended as unitarv
meaning-bearing patterns with the thiee main sentence parts in one.
two, three ender. I'he extreme simplicity of the first sentence has
allowed CVEry relludial reader who has tried the program to succeed
in his %Cry first elfin!. We feel that this initial success is of the utmost
importance to students who have experienced nothing but reading
failure lin many years.

NRC 2ht / 2$1

5



Lefesre

The level of difficulty progressively increases throughout the pro-
gram, as the sentence parts become more complex, and as various ele-
ments of the more complex parts are sequentially called to the stu-
dent's attention. To experience this program as the tutorial student
experiences it, the reader of this article should provide himself with
a mask, as described above under -Procedure"; and then advance
deliberately from frame to frame, simulating the kind of concentrated
attention that is required of the remedial reader. At his level of read-
ing competency. he is forced to think.

The following examples include the complete revis<A worktext
version of Unit 1; four selected frames from Unit 2: and the complete
text of the concluding unit of this part of the program. Unit 54. These
examples give a minimal representation required to illustrate the
underlying psycholinguistic rationale of READING BY PATTERNS.

Unit One
I. Three ords are printed below. Read them to yourself while I read

them :

saw
Robert

No answer needed.

GO ON TO 4-2

2. Do the three words in item I make a sensible sentence as I read them
to you? (answer yes or no)

Answer here
THE CORRECT ANSWER IS NO

3.
saw

Kobe, t

These three words can Ike written as a sensible sentence. Can you do it?
Write the sentence now on the line below

(I) I (2) SAW (3) ROBERT

The sentence. ""1 saw Robert makes sense because the sentence parts are
in the right order: I, 2, 3; or first, second, third. That is what right
order means.

4. Let's try a new sentence with the sentence parts printed below. Rcad them
to yourself while I read them aloud.

him
(3. completer)

The teacher
(I. noun part)

railed
(2. seth part)

No answer needed

Q,232 / NRC 21st
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(.O ON TO =5

5. You can write a sensible sentence by writing the sentence parts in #4 in
the right order. Start with the noun part, the ? Write the noun

part on the line below.
I . The

THE TEACHER

fi.

hint called
(3. completer) (2. verb part)

What sentence part would you add after The leacher? Answer below.

The teadier

THE TEACHER CALLED

7. What sentence part would complete the sentence?
The teacher called

THE TEACHER CALLED HIM

8. Read lour answer to #7. Did you write the three sentence parts in the
right order? (Yes or No)

YES

9. The teacher called hins makes sense because the sentence parts MC in the
right order. The noun part comes: (a) first; (b) second; (c) third (choose
one answer)

HRST

10. The teacher called him. The verb part comes: (a) first; (b) second; (c) third

SECOND

11. The teacher called him. The sentence completer comes: (a) first; (b) second:

(C) third

12. In a sensible sentence, the sentence parts must be in thc right

ORDER

Unit Two (selected frames and commentary)
Unit 2 advances from Unit I in two principal ways: it introduces

markedly longer sentence parts; and it introduces a frame in which
the student must choose among three Noun parts, three Verb parts,
and three completers.

Following are the first two frames of Unit 2:

I. In Unit I we made sentences by writing the three sentence parts in the
right order. A new set of three sentence parts is printed below. Read
them to yourself while I read them aloud.

NRC 2Ist / 233
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te al watching
(2. verb part)

No answer needed

A very tall polkeman
(I. noun part)

the long parade
(S. completer)

GO ON TO V2

2. Let's begin our sentence with the noun part from I.
Write it below.

A VERY TALL POLICEMAN

Frames 3, 4. and 5 follow the same procedure as in Unit 1.
Below is a new kind of problem requiring the tutorial student to

make careful choices among nine sentence parts. Three sets of seri-
tence parts are constructed so as to be error-proof, provided the stu-
dent follows the right order of sentence parts. But because the student
does not know that the problem is error-proof, he works diligently
to make intelligent choices. He thinks.

6. A larger group of sentence parts is printed below. Read the sentence
paru to yourself while I read them aloud.

(1) Noun parts (2) Verb parts
His brother hit
Your car bumped
My motor bike scratched

(3) Compkters
the %all
my arm
his truck

No answer needed

7. You can write the sentence parts in #6 in the right order to make
sensible sentences. Choose one noun part from #6 and write it on the
first line in the box below.

4)

HIS BROTHER or YOUR CAR or MY MOTOR BIKE

Frames 8, 9, 10, II, 12 follow the same procedure as before,
reinforcing the concept that to make sense, the three main parts of
a sentence must flow together in the right order.

Units 3 through 54 deal with more involved sentence parts, and
with successively more detailed attention to significant signals and
markers within sentence parts. The first simple paragraph is presented
in Unit 16. The first fifty three units all deal with various elements
of sentence structure as they relate to communicating the total mes-
sages conveyed by simple sentences and paragraphs. Unit 54, how-
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ever. deals entirely with comprehension of meaning. with no attention
to structure whatsoever.
Unit Filiy-four

Unit 5-1 is the final unit of READING BY PATI-ERNS in Os
present form; it is the culmination of nine units dealing with vnrious
aspects of a single paragraph. It is doubtful that even a skilled reader
at this reading level could answer these !questions successfully without
having worked with sonic, possibly all, of the eight sequential units
leading up to it.

I. The paragraph that we began working with is reprinted below. Read it
to !ourself again while I read it aloud. Ilse it to help answer the
questions that foUnw.
1) A limning tropical sun haked the flat, empty. arid plain. 2) Many
diffelent animals sutrounded the quiet shaded water hole. 3) A brace of
ponerful lions approached die inviting oasis. 4) Brith hig cats began
chinking its root oater. 5) Several giant water buffaloes joined these
great lats. (i) Neither thirsty lion seemed to notice these heavy-horned
new mighlons. 7) No other wildlife joined the dangerout animals at
the pond. si Most other specks try to avoid mature lions. 9) Few animals

apploach any grown water buffaloes.
2 From reading this paragraph yoti know that around the waterhole their

'vete: (a) only a few animals: (b) a lot of different kinds of animals:
(c) some men and unne animals.

A LOT OF DIFFF.RENT KINDS OF ANIMALS

3. Whkh two tHws of the attiellats alottIld the watephole well" the
claitgeonvir

I.IONS ND WATER BUFFALOES

4. The different animals (aloe to the oasis: (a) to mcet the other anintals;
09 to get a c(oling drink; (c) to find food.

To GEl S COOLING DRINK

5. 'I he oasis is 110.1 ia lily located: (a) in a cold damp jungle: 00 in a liottir (loci% (1) in a svet steaming swamp.
IN .% DO I DRY DESERT

6. -Ilse oasis is piobably: (a) hotter than the reit of the desert: (In the tallie
temperatme as the rest of the desert: (c) cooler than the rest td the clescui

COOLER 'FFIAN THE REST OF THE DESERT

7. The %sitter buffaloes that approulted the leaterbole %%cu. probabh:
(a) sui.ilkr than ptmctst animals: (10 as large as mirt animals: (r) much
larger than most animals.

MUCH LARGER TH.SN MOST ANIMALS

S. The oater buffaloes were 111114 II Luger than most animals beiattse dies
are described as
GIANT

9. Most of the animals didn't approach the waterhole while the lions hen.
there. Most of the animals probabl): (a) weren't thirsty; (b) were tired:(c) wcre amid a the lions.

Nits:. 21st / 235
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10. (Sne *pet ie.' of animal that is not afraid of lions is the

WA*1 ER BUFFALO

II. Wc know that the ssater buffaloes were not afraid of the lions because:
(a) the) approached the lions; (b) they avoided lions: (c) they fought
the lions.

7 HEY APPROACHED THE LIONS

12. From reading this paragraph. you know that: (a) all of the animals drank
together; (b) the most dangerous animals drank first; (c) the fastest
antotals drank first.

THE NIOST DANGEROUS ANIMALS DRANK FIRST

READING BY PATTERNS has been successfully used by reme-
dial readers who speak both standard and non-standard American
English dialects. Their ability to answer correctly the relatively dif-
ficulty questions in Unit 54 is illuminated by an impoitant experi-
mental finding:

the use of pattern practice techniques can sharpen students'
awareness of structural matters in such a way as to improve
their comprehension of material that they read (Lin. 1965).

READING BY PATTERNS applies this insight directly and system-
atically to developing comprehension of sentences and paragraiths.
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